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SEN and Disability Policy
Vision statement
Imagine a place where all are equal and all are different,

living compassionately, learning together,

embracing challenges, building tolerance and resilience,

standing strong and making a positive difference in God’s amazing world.

ALL EQUAL, ALL DIFFERENT, LEARNING TOGETHER IN GOD’S WORLD

1. Introduction

This policy and information report sets out for parents how St John’s endeavours to approach the education of children with special educational needs and disabilities.

The relevant legislative background for this policy can be found below:

· Children and Families Act 2014;
· SEN Code of Practice 2014 

· SI 2014 1530 Special Educational Needs and Disability Regulations 2014

· Part 3 Duties on Schools – Special Educational Needs Co-ordinators

· Schedule 1 regulation 51– Information to be included in the SEN information report

· Schedule 2 regulation 53 – Information to be published by a local authority in its local offer; 

· Equality Act 2010;
· Schools Admissions Code, DfE 1 Feb 2012;
· SI 2012 1124 The School Information (England) (Amendment) Regulations 2012;
· SI 2013 758 The School Information (England) (Amendment) Regulations 2013;
This policy should be read in conjunction with the following school policies:

Equality Policy, Behaviour Policy, Accessibility Plan.  Admissions (including disabled children) Policy, Health & Safety Policy, Complaints Policy.
This policy, and accompanying information report, has been written in consultation with parents and governors. All parents were contacted (via email and the website) in September 2014 and asked if they would like to contribute to the process of creating this report. At the same time, a draft information report was put on the website. Those expressing an interest, together with all parents of children with SEN at the school, were personally invited (by letter) to attend a meeting to consider the content of the report. Our final consultation group included parents of children with statements, SEN with support and children without SEN. The governor for SEN also attended the meeting. The resulting policy was first published on the website in 2015 and has subsequently been reviewed and updated annually since that time.
Definition of SEN
A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her.  

A child of compulsory school age or a young person has a learning difficulty if he or she:

(a) Has a significantly greater difficulty in learning than the majority of others of the same age; or

(b) Has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions. SEN Code of Practice (2014, p 4.)
(c) For children aged two or more special educational provision is educational or training provision that is additional to or different from that made generally for other children or young people of the same age by mainstream school. SEN Code of Practice (2014, p 15-16.)

Definition of disability
Many children and young people who have SEN may also have a disability under the Equality Act 2010 – that is’ …a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day activities’.  This definition provides a relatively low threshold and includes more children than many realise: ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’ SEN Code of Practice (2014, p5.)

2. Types of special educational needs provided for at St John’s
At St John’s CEP we can make provision for every kind of frequently occurring special educational need without an Education, Health and Care Plan, for instance dyslexia, dyscalculia, dyspraxia, speech and language needs, attention deficit and hyper activity disorder (ADHD), autism spectrum condition (ASC), learning difficulties and behaviour difficulties. There are other kinds of special educational need which do not occur as frequently, and with which the school is less familiar, but we can access training and advice so that these kinds of needs can be met.  
We do this in order to let every pupil reach their full potential whilst, at the same time, embracing challenges and builing tolerance and resilience, all in accordance with our Christian vison and values. 

The school is currently meeting the needs of pupils with an Education, Health and Care plan with the following kinds of special educational need: Autistic Syndrome Condition, Speech, Language and Communication needs and specific learning difficulties.  Decisions on the admission of pupils with an Education, Health and Care plan are made by the Local Authority, in consultation with the school.
The admission arrangements for pupils without an Education, Health and Care Plan do not discriminate against, or disadvantage, disabled children or those with special educational needs.

3. Assessing and identifying pupils with SEN
At St John’s we monitor, and officially record,  the progress of all pupils at three specific points in the year; November, March and June. These assessments are then followed up by Pupil Progress Meetings, by members of our Senior Leadership team. Children in Reception are assessed using the Reception Baseline Assessment (RBA)  whilst the Phonics Screening Check, for Year 1 pupils, is delivered in June.  Year 4 are assessed using the Cognitive Assessment Tests (CATs), towards the end of the academic year, to evaluate their underlying ability in verbal, non-verbal and numerical concepts. They also take a statutory times tables test. Key Stage 2 SATS, for Year 6, take place in May 
Biannual RE assessements are also conducted across the school, as are end of unit Science assessments in Key Stage 2. 

Although formal assessment is used to track attainment and progress, class teachers continually monitor academic progress (across a range of subjects) along with development of language, social skills and emotional and mental health.  Causes for concern may be raised at any time in the school year.  
Where progress is not sufficient, or a cause for concern arises, even if a special educational need has not been identified, we put extra support in place to enable the pupil to keep up. This extra support may include in-class provision such as further support from a teaching assistant, focus groups in class, provision of specific resources such as task boards or visual prompts and learning behaviour systems, daily reading or various small support groups. It may also include interventions such as personalised tutorials from a specialised maths teacher, sensory circuits or play therapy. We also offer a range of language support for children with identified language difficulties, or those needing further vocabulary enrichment including children learning English as an additional language. Our whole school Provision Map: St John’s Five Stages of Provision, can be found in Appendix 1. 
Some pupils may continue to make inadequate progress, despite high-quality teaching and interventions targeted at their areas of need.  For these pupils we will use a range of assessment tools to determine the cause of the learning difficulty.  At St John’s we are experienced in using the following: York Assessment of Reading Comprehension, GL verbal and non-verbal reasoning tests, British Vocabulary Picture Scale, Language Link and Speech Link, Dyscalculia Portfolio, GL Dyscalculia Screener, Strengths and Difficulties Questionnaires and the Helen Arkell Spelling Test.  
Where a course of action needs to be discussed we may hold a pupil conference. This is a meeting for all those involved in teaching or delivering interventions for that child to discuss their needs and put together an action plan with targets. We may also refer children in need of additional support to external advisors who are able to use a greater range of assessment tools to assess the child’s difficulties.
The purpose of this more detailed assessment is to understand what additional resources and different approaches are required to enable the pupil to make better progress.  These will be shared with parents, put into a SEN Provision Plan (where considered appropriate) and reviewed or refined regularly.  At this point, we will have identified that the pupil has a special educational need because the school is making special educational provision for the pupil which is additional and different to what is normally available.  

If the pupil is able to make good progress using this additional and different resource (but would not be able to maintain this good progress without it) we will continue to identify the pupil as having a special educational need.  If the pupil is able to maintain good progress without the additional and different resources he or she will not be identified with special educational needs. When any change in identification of SEN occurs, parents will be notified.

We will ensure that all teachers and support staff who work with the pupil are aware of the support to be provided and the teaching approaches to be used. A more detailed outline of these measures can be found in Appendix 2: St John’s SEND Pathway.
4. Providing for pupils with special educational needs
The school’s approach
At St John’s CEP we strongly believe that high quality teaching, adapted for individual pupils, is the first step in responding to pupils who have, or may have, SEN and are aware that additional intervention and support cannot compensate for a lack of good quality teaching.  The school regularly and carefully reviews the quality of teaching for all pupils, including those at risk of underachievement.  This includes reviewing and, where necessary, improving teachers’ understanding of strategies to identify and support vulnerable pupils and their knowledge of the SEN most frequently encountered (SEN Code of Practice, 2014, 6.37.)

At St John’s the quality of teaching is judged to be good in our last Ofsted inspection.  

We follow the Mainstream Core Standards advice developed by Kent County Council to ensure that our teaching conforms to best practice. https://www.kelsi.org.uk/__data/assets/pdf_file/0004/117256/Special-educational-needs-mainstream-core-standards.pdf
In meeting the Mainstream Core Standards the school employs some additional teaching approaches, as advised by internal and external assessments e.g. small group teaching, specific individual support or use of ICT software learning packages such as Clicker 8.

Adaptions to the learning environment for pupils with special educational needs

We follow the advice in the Mainstream Core Standards on how to adapt the curriculum and the learning environment for pupils with special educational needs.  We also incorporate the advice provided as a result of assessments, both internal and external, and the 

strategies described in statements of special educational needs / Education, Health and Care Plans.

The school is fully compliant with accessibility requirements and disability aware. The new build, which was completed in January 2014, is fully compliant with recommendations for accessibility. There are two disabled toilets in the school. The Governing Body is always ready to respond to the specific needs of individual pupils and members of staff where issues of accessibility arise in the future.
Additional support
The amount, and type of support, required for each pupil to make good progress will be different in each case but the following is a list of interventions offered during 2022/23 at St John’s:

Cognition and Learning: Personalised maths tuition with specialist learning support teacher, mental maths booster groups, mental maths challenge groups, pre-teaching maths group, maths consolidation groups, individual tuition for dyscalculia, times tables groups,  daily/extended reading, spelling/grammar booster groups, comprehension booster groups , Little Wandle Keep Up and Rapid Catch Up interventions, precision reading and spelling, repeated reading and Reach for the Stars (Year 6).
Speech, Language and Communication Needs: Individual speech or language programmes (set up by speech and language therapists), individual or group speech programmes, group language link programmes, EAL support/grammar groups, pre-teaching vocabulary.

Social, emotional and mental health needs:  Sensory circuits, Lego therapy, social skills groups, social stories/comic strip conversations, couselling from Fegans and support from a qualified play therapist and ELSA (Emotional Literacy Support Assistant).  
Physical and sensory: sensory circuits and sensory play, handwriting intervention programme, clever fingers, handwriting groups.

*For a full list of current interventions being run at the school, please contact the SENCO.

Funding for additional support
As part of our budget we receive ‘notional SEN funding’.  This funding is used to ensure that the quality of teaching is good in the school and that there are sufficient resources to deploy additional and different teaching for pupils requiring SEN support. We can spend up to £6,000 per year of resource to meet the needs of each pupil. If a child requires spending in excess of this amount we are able to apply to the Local Authority for High Needs Funding. This is available only for pupils who need significant support, usually linked to a diagnosis and/or intervention from external agencies. This is available for pupils with or without an Education and Health Care plan. We are currently receiving funding for five children.
Inclusion for children with special educational needs
All clubs, trips and activities offered to pupils at St John’s are available to pupils with special educational needs either with or without a statement of special educational needs/ Education, Health and Care Plan.  Where necessary, the school will provide additional adult support or make specific arrangements to enable the safe participation of the pupil in the activity. Additional risk assessments will be carried out where appropriate.
Supporting social, emotional and mental health needs
At St John’s we understand that an important feature of the school is to enable all pupils to develop emotional resilience and social skills, both through direct teaching, for instance Personal, Social, Health and Economic (PSHE), or circle time in class and indirectly with every conversation adults have with pupils throughout the day.  Over the last few years we have set up the Peacemakers programme which aims to help all children to developing skills to resolve conflict within their social groups, supported by trained mediators among the older children. Alongside this has been the concept of ‘I messaging’ which helps children to express their feelings clearly and calmly. We also use the Zones of Regulation across the school which helps children to identify and self-manage emotions. 
For some pupils with the most need for help in this area, more targeted support can be put in place. This may include interventions such as play therapy, Lego therapy, social skills groups, sensory circuits/play or mentoring by identified members of staff.  Sometimes this may involve using resources such as the ‘Incredible Five-Point Scale’, personalised Zones of Regulation, social stories or comic strip conversations or the use of diaries or mood thermometers to track anxiety (at home and at school). We may also be able to refer pupils for external support or counselling through the Early Intervention Service or to CAHMs for specialist mental health support.  

Pupils in the early stages of emotional and social development, because of their special educational needs, will be supported to enable them to develop and mature appropriately.  This will usually require additional and different resources, beyond that required by pupils who do not need this support. It may also require personalised adaptations to the class and school environment or to the school behaviour policy in order to take into consideration those needs, especially where the behaviour is linked to a diagnosed condition such as ASC, ADHD or attachment issues. This may include task and reward provision, sensitive seating, fiddle toys or ear defenders, personal reward charts to promote good social skills or learning behavior. 
Evaluating provision
Each review of the child’s provision will be informed by the views of the pupil, parents and class/subject teachers and the assessment information from teachers which will show whether adequate progress is being made. Targets on provision plans are designed to be measurable so progress can be evaluated effectively, using a range of assessment data including specific diagnostic tests, whole school assessments and formative assessment and observations. At each review, decisions will be made whether to continue with existing provision, to change it, or to cease a particular intervention, based on the information and data described above. If progress is considered inadequate it may be necessary to refer the pupil for further advice from external agencies such as Specialist Teaching Service (through the Local Inclusion Forum Team, or LIFT), Educational Psychologist or Speech & Language Therapy.
The SEN Code of Practice (2014, 6.17) describes inadequate progress thus:

· Is significantly slower than that of their peers starting from the same baseline

· Fails to match or better the child’s previous rate of progress

· Fails to close the attainment gap between rate of progress

· Widens the attainment gap

Staff training
Staff delivering specific interventions, such as sensory circuits, Lego therapy have usually received external professional training in these areas. On some occasions, training has been disseminated from other staff members who have attended the training. Where a high incidence need has been identified at the school, such as ASC, we arrange for whole staff training. Training for staff in how to adapt lessons to meet the needs of all learners has been undertaken and reviewed. 
All teachers and support staff attend a range of training courses, often in response to the needs of specific pupils, or groups of pupils, or to further their understanding of an area of SEND. Further details of specific training or expertise of staff in relation to SEN can be accessed by contacting the SENCO at the contact details below.
Training is accessed through the Kent CPD on line, or through the Specialist Teaching Service core offer or special schools in the area (both accessed through LIFT).  We also seek training through charitable organisations and other professional agencies such as speech & language, occupational therapy or education psychologists and may also visit other schools to observe the delivery of specific interventions. The cost of training is covered by the notional SEN funding. 
Internal training, utilizing the expertise of existing staff, is another source of ensuring the whole workforce is aware of strategies and resources to meet specific needs such as for dyslexia or ASC. Teaching assistants meet weekly with the SENCO to develop their skills and knowledge in relation to identified areas.
Equipment and facilities to support children with SEN
Where external advisors recommend the use of equipment or facilities which the school does not have, we can purchase it using the notional SEN funding, or arrange to borrow it where appropriate.  For highly specialist communication equipment the school will seek the advice of the Kent County Council Communication and Assistive Technology team.

5. Parent involvement in their child’s provision
All parents of pupils at St John’s are invited to discuss the progress of their children in terms one and four and receive a written report in term six.  In addition we are happy to arrange meetings outside these times. As part of our normal teaching arrangements, all pupils can access some additional teaching to help them catch-up if the progress monitoring indicates that this is necessary or to assist with social, emotional or language needs. This will not imply that the pupil has a special educational need. All such provision will be recorded, tracked and evaluated on a class Provision Map. Your child’s teacher will discuss any additional interventions your child is having at parent consultations.
If, following this normal provision, improvements in progress are not seen, we may conduct diagnostic tests and will contact parents to discuss the results of internal assessments which will help us to address these needs in a better way. We may also suggest referring the pupil to an external agency for further advice and assessment. Parent support is always sought for these referrals. From this point onwards the pupil may be identified as having special educational needs because special educational provision is being made and the parent will be invited to planning for, and reviews of, this provision.  Parents will be actively supported to contribute to assessment, planning and review. Parents are further supported by highlighting opportunities for them to learn more about their child’s needs through support groups, literature or attending courses, where appropriate. All parents of children with SEN will be invited to meetings at least three times a year to discuss their child’s progress.

In addition to this, parents of pupils with a statement of SEN/Education, Health and Care Plan will be invited to contribute to and attend an annual review, which, wherever possible will also include other agencies involved with the pupil.  
6. Pupil involvement in their own provision
When a pupil has been identified as having SEN because special educational provision is 
being made for him or her, the pupil will be consulted about and involved in the arrangements made for them.  Parents are likely to play a more significant role with younger children with the young person taking more responsibility and acting with greater independence in later years. All children taking part in interventions are asked to feedback their views through our pupil feedback forms. This forms part of our evaluation of a particular programme or support.
7. School SEN contact
The SENCO at St John’s is Donna Simpson, who is a qualified teacher and holds the National Award for SEN Co-ordination.  Mrs Simpson also has a Master’s Degree in Teaching English to Speakers of Other Languages and attends training in other areas relevant to the identified needs of pupils at the school. Her contact details are: 01732 453944 or dsimpson@stjohnssevenoaks.co.uk . 
Mrs Simpson’s allocated work days as SENCO are Tuesdays and Wednesdays, but she can also be contacted by email at other times. 

8. Complaints procedure
The normal arrangements for the treatment of complaints at St John’s are used for complaints about provision made for SEN and disabilities.  We encourage parents to discuss their concerns with the class teacher, SENCO or Head teacher to resolve the issue before making the complaint formal to the Chair of the Governing Body.

If the complaint is not resolved after it has been considered by the Governing Body, then a disagreement resolution service or mediation service can be contracted.  If it remains unresolved after this, the complainant can appeal to the First–tier Tribunal (Special Educational Needs and Disability) if the case refers to disability discrimination, or to the Secretary of State for all other cases.

There are some circumstances, usually for children who have a Statement of SEN/EHC plan, where there is a statutory right for parents to appeal against a decision of the Local Authority. Complaints which fall within this category cannot be investigated by the school.

9. Other agencies
The school is able to call on additional support from the following agencies in order to fulfill its role as providing for all children with SEN:
· Free membership of LIFT for access to advice from a range of professionals and other SENCOs, together with the involvement of Specialist Teachers in the provision for identified individual pupils.  
· Referral of individual pupils with identified needs to Community Paediatricians, Occupational Therapy Service or Speech and Language Therapy Service, where they will receivce specialist assessment.
· A Link to the Disabled Children’s Service for support to families for some pupils with high needs.

· Access to local authority’s service level agreement with Speech and Language Therapy Services / Occupational Therapy Services / Physiotherapy Services for pupil with requirement for direct therapy or advice.

· The ability to make ad hoc requests for advice from the Communication and Assistive Technology Team, etc. 

· Membership of professional networks including SENCO forum etc.

10. Further support for parents
Kent Parent Partnership Service (KPPS) provides free, impartial and confidential advice, support and options around educational issues for parents who have children with special educational needs or disabilities (0-19).  They empower parents to play an active and informed role in their child’s education.  They can be contacted on;

 

HELPLINE: 0300 041 3000

Office: 0300 333 6474 and

Minicom: 0300 333 6484

E-mail: kentparentpartnershipservice@kent.gov.uk

http://www.kent.gov.uk/kpps  

There are also a wide variety of links provided via the school’s SEN website page.

11. Transition arrangements for pupils with SEN
At St John’s we work closely with the educational settings used by the pupils before they transfer to us in order to seek the information that will make the transfer as seamless as possible.  The SENCO attends the open mornings for prospective parents so that families are able to discuss any needs at that early stage. Reports from pre-school settings are used to inform the class teacher and highlight any needs or professional input already in place, so that this can be continued. The class teacher also conducts home visits with all Reception families during the first few weeks of term, so that a full picture of the child’s developmental history can be obtained. Occasionally, it may be appropriate for the SENCO and/or the class teacher to visit the child in his/her early years setting in order to fully assess the needs and discuss the provision put in place. Moreover, where the pupil’s needs are complex (especially where there is an EHC plan in place) meetings will be held between parents, school and all professionals involved with that child prior to them starting school so that an action plan and programme can be set up.
We also support pupils in moving onwards by providing information to the next setting. We work with secondary schools to complete documentation relating to SEN and disabilities and to alert schools to those children who may require an extended transition experience (where available). SEN files are transferred to their new schools within the first few weeks of term. We make appointments and attend transition days with several local schools, where children with SEN/specific needs can be discussed and measures put in place to ensure a successful transition. We also regularly communicate via phone or emails with secondary schools to give further background information or answer questions where required, both before and after the transfer. 
Where the child is in care, a full transition programme is established in collaboration with Virtual School Kent, carers, social workers and the new school to ensure the transition takes place smoothly and that the child is fully supported.
12. The local authority offer
The local authority’s local offer is published on https://www.kent.gov.uk/education-and-children/special-educational-needs and parents without internet access should make an appointment with the SENCO for support to gain the information they require.

Acronyms used within this Policy/Information Report

SEN 


Special Educational Needs

ADHD


Attention Deficit and Hyperactivity Disorder

ASD


Autism Spectrum Disorder

CAMHS

Child and Adolescent Mental Health Services

CAF


Common Assessment Framework

DfE


Department for Education

EHCP


Education and Health Care Plan

ICT


Information Communication Technology

KCC


Kent County Council

KPPS


Kent Parent Partnership Service

LIFT


Local Inclusion Forum Team

NASEN


National Association for Special Educational Needs

SEN


Special Educational Needs
SEND


Special Educational Needs and Disabilities
SENCO


Special Educational Needs Coordinator

SLCN


Speech, Language and Communication Needs
LIFT


Local Inclusion Forum Team
Appendix 1
St John’s 5 Stages of Provision
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St. John’s Graduated Response to Support and Intervention 
for Pupils with Additional Needs.  

The following tool has been adapted from the Southampton Inclusion Partnership. It is primarily a monitoring tool to ensure that all pupils receive appropriate provision according to need. The tool is used in the following ways:

· To break down the three stages of provision (universal, targeted and identified SEND) to further refine the graduated approach

· To assess all pupils against the five stages to ensure appropriate provision

· To check the accuracy of the school’s SEND Register

· To ensure class teachers are responsible for the provision of all learners, including those pupils with SEND

· To outline and communicate expectations for different stages of provision

· To clarify assessment and monitoring systems at different stages and who is responsible

· To enable senior leaders to check provision for identified pupils as part of pupil progress meetings

· To provide early intervention to prevent pupils from developing a special educational need

· To clarify provision where lack of progress for individual pupils is causing concern

· To ensure that additional support is time limited and rooted in a Cycle of Assess Plan Do Review, in line with the SEND Code of Practice.

· To ensure that all pupils are monitored closely and no pupil ‘falls through the net’.

Graduated response to support and intervention for pupils with Additional Needs 

	Stage
	Provision required
	Support and provision
	Assessment, recording and monitoring systems


	Monitored by

	1
	Universal provision
	· High quality first teaching strategies 

· A broad and balanced curriculum within an inclusive classroom

· Personalised learning targets

· Attention paid to different learning styles

· Carefully planned differentiation, including practical, visual, concrete resources

· Modelling by adults within the classroom

· Curriculum assessment of progress to support target setting for pupils

· Assessment for learning and constructive feedback

See Mainstream Core Standards
	· Differentiated planning and outcomes

· Pupil aware of learning targets

· Reviewed at Pupil Progress and Phase Review meetings with Senior Leadership Team

· Assessment for Learning systems used to identify strengths/gaps
	Class Teacher



	2
	Early intervention support

(Not on SEN Register)
	In addition to Stage 1:

· Support within class through small groups and individual support

· Differentiation of the curriculum to meet individual learning needs

· Tools and resources to support access

See Mainstream Core Standards 
	· Differentiated planning and outcomes

· Pupil aware of learning targets

· Reviewed at Pupil Progress and Phase Review meetings with Senior Leadership Team

· Assessment for Learning systems used to identify strengths/gaps
	Class Teacher

SLT

	3
	Targeted, additional support

(Not on SEN Register)
	In addition to Stages 1 - 2:

· Investigation of strengths and needs

· Early intervention and personalised provision

· Inclusion of parents and child as part of a Plan – Do – Review cycle of targeted assessment

· Targeted support within class through small groups and working individually with an adult

· Additional group or individual programmes

· Evidence based interventions delivered individually or in small groups between 8-20 weeks (e.g. ELSA support, phonics and reading interventions etc). Reviewed approximately every 10 weeks

· Differentiation of the curriculum to individual learning needs e.g. alternative methods of recording

· Tools and resources to support access
	· SENCo made aware (Concern sheet completed, detailing evidence of intervention, impact and outcomes)

· Differentiated planning and outcomes

· Pupil aware of learning targets

· Reviewed at Pupil Progress meetings with SENCo

· Assessment for Learning systems used to identify strengths/gaps

· Intervention records completed weekly to record progress
	Class Teacher

SLT

SENCo

	4
	Targeted,

intensive additional support

(SEN register)
	In addition to Stages 1 – 3:

· Personalised support, working on a more individualised curriculum

· High levels of adult support and modelling to enable access to the curriculum

· Personalised resources e.g. workstation if appropriate

· Inclusion of parents/carers, child as part of a Plan-Do-Review cycle of targeted assessment and intervention

· Personal Provision Plan with approximate 10-week review target

· Access to an adapted environment if appropriate

· Individual modifications to the curriculum

· Possible multi-professional planning and coordinated support may be in place e.g. LIFT (Local Inclusion Forum Team), SaLT (Speech and Language), EP (Educational Psychologist) 
	· Pupil Passport

· Personal Provision Plan with approximate 10-week review

· Progress meeting with SENCo

· SENCo monitoring provision


	Class Teacher

SENCo

	
	Request for a Statutory Assessment 
	· As above 
	
	

	5
	Provision over and above that which would be expected at universal and targeted support levels because pupil’s needs are exceptional, severe, complex and long term.

(SEND register – EHCP or application)


	In addition to Stages 1 – 4:

· Education, Health and Care Plan (EHCP) reviewed annually (Annual Review)

· Multi-professional planning and coordinated support e.g. LIFT (Local Inclusion Forum Team), SaLT (Speech and Language), EP (Educational Psychologist) ISA (Inclusion Support Advisor) SRP (Specialist Resource Provision) support. 

· Personalised support, working on an individualised curriculum

· High levels of adult support and modelling to enable access to the curriculum

· Personalised resources e.g. workstation if appropriate

· Inclusion of parents/carers, child as part of a Plan-Do-Review cycle of targeted assessment and intervention

· Personal Provision Plan with approximate10-week review 

· Access to an adapted environment if appropriate

· Individual modifications to the curriculum
	· Annual Review Meeting

· Annual Review Report

· Pupil Passport

· Personal Provision Plan with approximate 10-week review

· Termly progress meeting with SENCo


	Class Teacher

SENCo


*To access additional support at a higher stage, Class Teacher needs to evidence that pupil is not making progress despite consistent provision at current stage of support.

Appendix 2
St John’s SEND Pathway
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